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Key Messages 

 

Refugee students continue to experience socio-psychological challenges.  

Teachers, resettlement officers, and policy makers often lack cross-cultural competences, a social 

justice focus, and transformative leadership skills when working with refugee students. 

Providing training and professional development opportunities for all stakeholders in education, 

creating settlement programs for immigrant families within and outside schools, and developing 

cross-sector partnerships would help refugee students overcome socio-psychological challenges 

in Canadian schools. 

Well-being of a child is an important focus in practice and policy.  

Schools can create safe spaces where refugee children can express their concerns and feelings 

and discuss shared experiences. Cross-cultural transformative leadership is a powerful approach 

to refugee students’ education, social integration, and wellbeing. Stakeholders in education 

should develop collaborative multi-level approaches based on trust, community, and mutuality.  

Asset-based approach enhances Canadian educational system. 

Provinces, which provide an asset-based approach and distinguish between immigrants and 

refugees, tend to have more relevant policies and guides for educators. Education is treated at the 

provincial, territorial, and jurisdictional level; therefore, it is important to mobilize educational 

policies and resources across provinces and territories. Provinces with little to no policies about 

refugee students can benefit from sharing resources with provinces who have more information 

and research. Moreover, refugee teachers’ pedagogies could benefit Canadian education. 

There are gaps in Canadian refugee education literature and policy.  

Canadian literature about K-12 migrant students’ learning and wellbeing explores the 

experiences of immigrant and/or English language learners, rather than the experiences of 

refugee students. Gaps also exist in Canadian educational policy; the references used in Canadian 

educational policy often come from other countries. This policy exchange provides knowledge 

about supporting refugee students outside Canada while informing Canadian provincial, national, 

and global policy development. Further research is required to fully understand the strategies 

teachers, policy makers, refugee families, and communities use to ease the refugee student 

transition to Canadian schools. 
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Executive Summary 

The number of refugees, asylum-seekers, and internally displaced people around the world 

has topped 65 million in 2016 (UNHCR, 2017a). That number represents immense human 

suffering, and one in every 113 people on earth has now been displaced due to persecution, 

violence, or human rights violations (Domonoske, 2016). Syria, Afghanistan, and Somalia 

accounted for more than half of the refugees under the U.N.'s mandate, and 86% of those 

refugees were hosted in developing countries (Domonoske, 2016). In 2015, more than half of the 

world's refugees were children.  

Between January 2015 and July 2017, over 84,000 refugees were resettled to Canada, 

including refugees from Syria, Eritrea, Iraq, the Democratic Republic of Congo, and 

Afghanistan. This refugee population included 43% of school-age (17 years old and under) 

youth, arriving to communities and schools across Canada (Immigration, Refugees and 

Citizenship Canada, 2017a). Currently, the focus is shifting from refugee students’ resettlement 

to refugee students’ wellbeing (School Mental Health-Assist, 2016), as schools across Canada 

are working with refugee students and their families to help strengthen the resettlement process. 

However, teachers are reporting that “they don't know how to respond” (Dufresne, 2015, para. 4) 

to refugee children. Ryeburn (2016) stated: “MANY TEACHERS [sic] have many questions. . . 

what resources and strategies can teachers use to best support their new students, especially in 

the face of cuts to English language learning (ELL), specialist teachers, and support programs?” 

(para.1). The current educational system is ill-equipped to facilitate this transition and combat 

the socio-psychological challenges refugee students face as they enter Canadian schools (Gagné 

et al., 2012; Kovačević, 2016). Ratković (2015) argued that understanding refugee teachers’ 

experiences and pedagogies could greatly benefit Canadian teachers teaching refugee students.  

       In the last two years, 40,081 Syrian refugees have settled in Canada (Immigration, Refugees 

and Citizenship Canada, 2017b), forcing migration to become a national debate. However, in 

Canada there have been few studies focusing on refugee children from war-torn countries and 

their transition to Canadian schools. Limited research exists on the impact migration and 

refugeehood have on children and their families. Additionally, scarce literature exists on 

successful strategies and pedagogies Canadian teachers use to ease the transition for refugee 

students in their schools. This is an increasingly significant issue as “the success (or lack thereof) 

of immigrant student populations has profound implications for the economic prosperity and the 
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social cohesion of countries around the world” (Volante, L., Klinger, D., Siegel, M., & Bilgili, O, 

2017). With the understanding that education can be a healing process for refugee and war-

affected children (Tavares, 2012), we conducted a scoping review (Arksey & O'Malley, 2005; 

Levac, Colquhoun, & O’Brien, 2010) of national cross-sectoral literature and policy addressing 

refugee students’ education, resettlement, and well-being in Canada. We adapted the 6-stage 

methodological framework initially proposed by Arksey & O'Malley (2005) and further 

developed by Levac et al. (2010). The framework includes the following stages of the scoping 

review process: identifying research questions; identifying relevant studies and policies; 

selecting studies; charting the data; collating, summarizing, and reporting results; and consulting.  

We explored the extent, range, and nature of research activity in the field of refugee students’ 

education, resettlement, and wellbeing in Canada to identify gaps in the existing literature and 

policy and determine the value of undertaking a full systematic review. In our scoping review, 

we addressed the following research questions: How are global migration and the legal status of 

refugees having an impact on the Canadian education system? How do refugee students 

experience the transition to the Canadian K-12 education system? How do teachers educate and 

support refugee students in their schools? How do education policies guide and support refugee 

students’ education, resettlement, and well-being? How do resettlement agencies support refugee 

students’ education, resettlement, and wellbeing?  

The results of the literature review demonstrated a lack of instructional data on supporting 

refugee students in the Canadian classroom. School systems across Canada welcome refugees 

but continue to lack cross-cultural competence, a social justice focus, transformative leadership 

skills, and policy guidance. Psychological isolation at school and discriminatory attitudes from 

some teachers place refugee students’ self-esteem, social competence, and academic 

achievements at risk, hindering the student’s social, economic, and political integration in the 

receiving society. School-based prevention programs can provide support for refugee students as 

well as alternatives to health services often underused by refugee children and youth. These art-

based programs foster solidarity, tolerance, and resilience. Moreover, these programs create a 

playful atmosphere, encourage respectful negotiations among peers, and develop relationships 

among students, as well as between students and teachers. Such relationships can compensate for 
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the loss of social and family networks caused by forced migration, and support refugee students’ 

learning and social integration.  

Providing professional development opportunities for teachers and other education 

stakeholders, creating collaborative multi-level settlement programs for immigrant families, and 

developing cross-sector partnerships between education and government agencies serving 

refugees would help refugee students overcome socio-psychological challenges in the Canadian 

classroom. Refugee and immigrant teachers act as critical cultural brokers and have the potential 

to become agents of change in schools and communities. Collaboration between the federal 

government, provincial governments, local school divisions, service providers, and local schools, 

is necessary to ensure refugee children’s wellbeing in Canada. Refugee children’s education and 

wellbeing require a holistic, cross-cultural, and multi-sector approach. 

Results of the policy review demonstrated that there is a gap in Canadian educational policy 

surrounding refugee students’ integration in the Canadian educational system, with Ontario and 

Newfoundland containing the most relevant documents. The categorization of references cited in 

major policy resources in the Canadian context showed a knowledge gap, as much of the 

references are sources from other countries, particularly from Australia. Provinces that provide 

an asset-based approach and distinguish between immigrants and refugees tend to have more 

relevant policies and guides for educators than the rest of the provinces and territories. In 

Canada, education is managed at the provincial, territorial, and jurisdictional level; therefore, 

cross-provincial sharing of resources is vital. 

In this report, we presented the existing literature and policy on refugee students’ K-12 

education, well-being, and resettlement in Canadian schools; synthesized the current knowledge 

in the field; identified gaps in the national literature and policy; and proposed future research and 

policy development. Further research is required to not only understand refugee students’ 

psychological, social, and educational experiences in Canada, but also to harvest the strategies 

teachers, policy makers, refugee families, and communities utilize to ease the refugee student 

transition to Canadian schools.  

 

Methodology 

Our interest in refugee students’ education, integration, and wellbeing is professional and 

personal. Dr. Snežana Ratković arrived in Canada in 1998 as a refugee woman teacher from the 
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former Yugoslavia and a mother of two. She continued her education as a scholar of migration, 

indigeneity, and teacher education. Being a refugee child from former Yugoslavia herself, 

Dragana Kovačević is passionate about refugee students’ wellbeing. Her refugee story 

demonstrates a challenging integration process in the Canadian classroom; she was placed in a 

classroom to sink or swim but managed to thrive, completing a Master’s Degree in Education in 

2016. Courtney A. Brewer is devoted to promoting equity in education and currently studies how 

refugee families transition to schools in Canada. Claire Ellis leads the Emerging Scholars and 

Practitioners on Migration Issues (ESPMI) Network. She studies refugee policy, irregular 

migration, and human rights, with focus on policy framing, refugee education, people smuggling, 

and discourse on migration. Neelofar Ahmed holds an MBA and an MA from Pakistan. She 

explores the role of school leadership in supporting war and terrorism affected children. Janelle 

Baptiste-Brady’s interest lies in anti-racist and anti-oppressive K-12 education.  

 

Scoping Literature Review 

A scoping review was conducted to assess the extent and range of literature that exists 

regarding refugee students in Canada using three commonly known databases; ERIC, The 

University of Toronto Library based blend search tool, and Google Scholar. The publication date 

criteria were from 1997 to 2017. These dates were enforced to ensure that a wide scope of 

literature and research could be divulged on this topic and broad ranges of migration waves were 

covered. These searches were conducted in April 2017. It was significant to narrow down the 

criteria to peer reviewed literature and full text availability to identify the literature accessible to 

researchers, educators, and the public. Once accessible to a wide audience, practices for 

supporting refugee students can be implemented on local, provincial, and national scales, 

facilitating refugee students’ education, resettlement, and wellbeing across Canada. We searched 

only K-12 education literature because our study pertains to refugee students in the 

developmental stages of childhood and adolescence.  

Firstly, we searched the ERIC databases using the terms “teaching,” “strategies,” “refugee,” 

“students,” “Canada,” and “school.” The search yielded only 3 results and only one result was 

relevant to our topic. After a team discussion, we decided to replace the term “refugee” with the 

term “migrant.” The first search yielded 280 results. Of those 280, 20 articles were found to be 
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relevant by either mentioning challenges, experiences, teaching strategies, or pertaining to 

students from either primary, elementary, or secondary schools.  

Secondly, we used the University of Toronto Library (UofTLI) based blend search interface 

that includes the following databases: EBSCO, Engineering Village, Compendex, Geobase, 

Factiva, Google Scholar, JSTOR, OVID, Medline, Embase, PsycINFO, Social Work Abstracts, 

Project Muse, ProQuest, ERIC, International Bibliography of the Social Sciences, MLA 

International Bibliography, ProQuest Dissertations & Theses Global, PsycINFO, Sociological 

Abstracts, Worldwide Political Science Abstracts, PubMed, Scopus, and Web of Science. The 

University of Toronto Library based blend search interface was used because it pools articles 

from a multitude of journals enabling for a scoping and large sweep of information on the topic 

of interest. The search terms used were “teaching,” “methods,” “migrant,” “students,” 

“Canadian,” and “schools.” The first UofTLI search, using above terms as subject terms, 

produced zero results. The second search, using above terms to search in “any fields,” yielded 

132 results. Of those 132 results, 23 articles were found to be relevant. The third round of 

searches used the keywords “teaching,” “methods,” “newcomer,” “children,” “Canadian,” and 

“schools.” This search resulted in 185 results. The search criteria were the same as the previous 

two searches. Of those 185 results, 23 articles were relevant.  

Thirdly, Google Scholar was used. The search terms were “teaching,” “strategies,” 

“refugee,” “students,” “Canadian,” “schools,” “Canada,” and "challenges." This search yielded 

280 results. Out of the 280 results, 16 were found to be relevant. After this final search, 82 

articles were identified as relevant (ERIC = 20; UofTLI = 46; Google Scholar = 16) and 

bibliographic branching of these 82 articles was completed. The titles and abstracts of the 

references cited in these 82 articles were scanned for relevance to further expand relevant search 

results. Through bibliographic branching, 42 additional sources were found, resulting in 124 

identified sources. After reading the 124 sources for eligibility and discussing our individual 

decisions, 52 sources were selected for analysis. Finally, seven additional sources were added to 

the 52 selected publications, resulting in a total of 59 sources. These seven additional sources 

were not identified through database searches, but published and recommended by several of our 

team members. Visual representation of this search and selection process is included in Table 1. 
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Table 1 

 

Summary of Literature Searches 

 

Category                                          Criteria and Search Results 

 

Database/Platform Name:                         ERIC, Google Scholar, University of Toronto 

Library based blended search interface 

 

Data coverage:   1997–2017 

 

Library and Date of Search: Brock University and University of Toronto  

(March–May 2017) 

 

Limits:                                                      Canadian literature and K–12 schools, including 

refugee students’ experiences or teaching strategies 

or support or policy or resettlement agency 

 

Search Query Terms (Round 1):               Teacher Strategies AND Refugee Students AND 

Canadian Schools (subject terms) 

 

Number of Hits:    0 

 

 

Search Query Terms (Rounds 2, 3, 4, 5):      Teaching/Strategies/Methods AND 

Migrant/Newcomer/Students AND 

Canada/Canadian Schools (all fields) 

 

Number of Hits:   877 

 

Number of Hits (duplicates removed):           872 

 

Number of Hits Assessed for Eligibility:   124 

 

Number of Selected Articles:                     52 

 

Additional Sources Included:                         7 

 

Total Number of Analyzed Articles:        59 
______________________________________________________________________________ 
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We also adapted Moher, Liberati, Tetzlaff, & Altman’s, (2009) prisma flow diagram to make our 

scoping review of literature systematic and transparent (Figure 1). 
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Figure 1. Scoping review prisma 2009 flow diagram. Adapted from Moher, Liberati, Tetzlaff, & 

Altman (2009). 
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After 872 sources were scanned for titles and abstracts, 124 full-text articles were assessed for 

eligibility. If any of the terms “refugee” or “newcomer” or “migrant” were not present in the 

source, we determined the source irrelevant to the scoping review with a few exceptions (e.g., 15 

sources exploring exclusively ESL and ELL learners were initially included, resulting by the end 

of the review process in only one ELL source being included and analyzed). After this 

collaborative assessment, we excluded 72 sources with reasons and analyzed and synthesized 59 

relevant sources. 

 

Issues Faced 

       We faced several difficulties throughout the scoping review process. One key issue was the 

selection of the search terms. The research team initially began with the following search terms: 

teacher strategies AND refugee students AND Canadian schools (recent) (subject terms); teacher 

strategies AND refugee students AND Canadian schools (relevance) (any fields); teaching AND 

refugee students AND Canada (subject terms); teaching AND refugee students AND Canada 

(any fields); teaching AND refugee students AND Canadian K-12 education (subject terms); and 

teaching AND refugee students AND Canadian K-12 education (any fields). These were 

searched within the University of Toronto Library based blend search interface. A problematic 

number of hits were produced; zero hits were produced using the terms “teacher strategies AND 

refugee students AND Canadian schools (recent/subject terms)” and 81, 562 hits were 

discovered when using the terms “teacher strategies AND refugee students AND Canadian 

schools (relevance/any fields).” Upon these initial searches, the team expanded the key terms to 

“teaching strategies AND migrant students AND Canadian schools.” This was conducted to 

produce more relevant hits.  

We find it problematic that often authors aggregated refugees, immigrants, newcomers, 

asylum seekers, and/or ELL learners into the same category. Several authors initially 

acknowledged that there are differences between immigrants and refugees and continued to 

discuss only immigrants. Recognizing that immigrant, newcomer, and refugee students might 

have similar experiences (e.g., loss of friends and social networks, language barriers, and social 

exclusion), we decided to include all the sources that mention the word “refugee” at least once in 

the document, accompanied with the term experiences, or strategies, or supports, or policy, or 

resettlement agency.  
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Scoping Policy Review 

After completing the initial scoping review of literature, we reviewed Canadian educational 

policies. To maintain consistency with the scoping review of literature, and to yield a higher 

number of refugees-related policies, we used the search terms identical to the initial literature 

review terms, and then refined them as needed. We began by searching the phrase “teaching 

strategies migrant students [name of province/territory] school” in each of the 

Ministry/Department of Education websites across Canada. When a search yielded no or few 

results, we instead used the basic search term “refugee.” We then read through the list of results 

and decided about the relevance of each document based on its title. In many cases, the title of a 

document was ambiguous and we explored it further by opening the result page or file and 

reading the first page to see if it was relevant. If it appeared to be relevant, we used the search 

function on the result page or file to search for the words “refugee,” followed by “immigrant,” 

followed by “migrant.” If these words were present in the page or file, we read further to 

determine the suitability of including the document in our scoping review. If none of these words 

were present, we disregarded the source.   

 

Issues Faced 

       Because each Ministry/Department of Education across Canada is structured differently, we 

were careful to ensure that any results that seemed relevant, were associated with the Ministry/ 

Department of Education. For example, some government websites do not have a separate site 

for their Ministry or Department of Education so search on their site yielded results from several 

other ministries and departments. As well, some ministries and departments related to education 

include early learning and advanced learning (i.e., post-secondary education), which were 

beyond the scope of this study. Results related to early learning or advanced education were 

excluded from our findings. Further, the Ministry/Department of Education websites are 

continually updated with information, documents, and resources. Because of this, replicating this 

scoping review at a different point in time may yield slightly different results. This study was 

conducted in June and July of 2017.  

Each Ministry/Department of Education selects their own scope in terms of what they offer 

on their websites. Some websites include everything from curriculum documents and policies, to 

memorandums and meeting minutes while others offer a sparse selection of publicly available 
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content. This distinction is important, especially when considering the inclusion of refugees in 

curriculum documents. For example, the absence of refugee student-related documents on 

Ministry Department of Education websites does not indicate that there were no references to 

refugees in a local curriculum, but rather that curriculum documents were not stored on the 

websites we were searching, or did not contain searchable text for their contents to be detected in 

a scoping review.   

 

Results: Literature 

We identified and analyzed 59 relevant sources published or written between 1997 and 

2017. The number of identified sources ranged from zero sources in 1998 to 9 sources in 2012, 8 

sources in 2014, and zero sources in 2017 resulting in an average of 2.95 sources per year 

(Figure 2) and suggesting that publications might be generated as a response to terrorism (e.g., 

sources published after 9/11) or to a significant refugee influx (e.g., sources published 

after/during Yugoslavian and Syrian refugee waves to Canada). 

 

 

Figure 2: Number of identified sources between 1997 and 2017. 
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The sources included peer-reviewed empirical journal articles (47%), peer-reviewed non-

empirical journal articles (17%), book chapters (10%), research reports (9%), master’s theses and 

a Major Research Paper (MRP) (7%), doctoral theses (3%), books (3%), a working paper (2%), 

and a resource for teachers (2%) (Figure 3).  

 

 

Figure 3: Types of reviewed literature. 

 

Research location for empirical journal articles, and review scope for non-empirical journal 

articles (i.e., for literature reviews and opinion papers), included Canada (37%), Ontario (27%), 

British Columbia (9%), Manitoba (8%), Alberta (5%), Québec (5%), and Prince Edward Island 

(2%). Three sources were exploring Canada while including at list one more country (5%). We 

also selected two journal articles that discussed important refugee issues (e.g., children’s 

experiences in refugee camps) that had research location or focus outside Canada (Figure 4). We 

made this decision to collect refugee children related knowledge, which is absent from Canadian 

literature but critical for supporting and educating refugee students in Canadian schools. 
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Figure 4: Study location or scope. 

 

In the selected articles, the authors researched or considered refugee children (39%), immigrant 

children (32%), newcomer youth (12%), asylum seekers (2%), and English Language Learners 

(2%) as distinct populations (Figure 4). A significant number of sources (14%) that aggregated 

refugees, immigrants, newcomers, asylum seekers, and/or ELLs into the same category or study 

focus was also identified. We identified 23 sources focusing on refugee students’ education, 

resettlement, and wellbeing in the Canadian K-12 classroom. Eight additional sources aggregated 

refugee students, immigrant students, and newcomer students in the same category, mentioning 

the term “refugee” at list once. Finally, we included in this review a journal article exploring 

English Language Learners (ELL) in general to harvest teaching strategies and policy 

recommendations relevant to all ELLs, including refugee students from non-English speaking 

countries.  
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Figure 5: Study population. 

 

Most empirical studies reported in the literature were conducted by academic researchers,  

rather than practitioners or school-university partners. Multiethnic research population was more 

frequent (23/28 empirical sources; 82%) than individual ethnic population was. For example, 

Toohey & Derwing (2008) explored academic achievements of immigrant and refugee students 

from China, India, Philippines, Taiwan, Republic of Korea, Iran, Hong Kong, United States, 

United Kingdom, Pakistan, and Republic of South Africa while Ochocka et al. (2006) conducted 

a study with youth aged 16-20 from Iran, Iraq, Afghanistan, Northeast Africa, Spanish-speaking 

Latin America, and former Yugoslavia. Thomas (2012) examined settlement services and their 

ability to facilitate social inclusion for newcomer youth in the Peel Region, Ontario. The author 

conducted focus group interviews with 44 newcomer youth from 16 different countries of origin. 

Most frequent participant population was students/youth/children (14/28 empirical sources; 50%) 

while next most frequent participant group were refugee families (4/28 empirical sources; 14%). 

The rest of the sources included various combinations of participants, such as students, parents, 

teachers, principals, and community leaders, or youth, mothers, and service providers. 

Perspectives of policy makers, researchers, and refugee teachers were occasionally explored. 

Sources identified in scoping review are summarized in Appendix A.

23

19

8
7

1 1

0

5

10

15

20

25



 

15 

 

  

Results: Policy 

In 10 Canadian provinces and 3 territories, we found 1,750 documents and identified 71 

relevant policies (Table 2).  

Table 2 

Summary of Policy Searches 

Province Results Yielded Relevant Results 

Newfoundland Search 1: 0 

Search 2: 377 

7 

Prince Edward Island Search 1: 0 

Search 2: 0  

0 

Nova Scotia Search 1: 8 

Search 2: 11  

1  

*2 results require translation 

New Brunswick  Search 1: 195  16  

* a 1993 curriculum doc. included 

Quebec Search 1: 1 

Search 2: 3 

0 

Ontario Search 1: 33 

Search 2: 31 

17 

Manitoba Search 1: 14 

Search 2: 414 

 

5 

*integrated provincial government 

website 

Saskatchewan Search 1: 9 

Search 2: 417 

7 

Alberta Search 1: 7 

Search 2: 10 

2 

British Columbia Search 1: 213 

 

14 

*searched for “refugee students”  

Yukon Search 1: 2 

Search 2: 5 

2 

Northwest Territories Search 1: 0 

Search 2: 0 

0 

Nunavut Search 1: 0 

Search 2: 0 

0 

10 Provinces and  

3 Territories  

1,750 71 

 



16 

 

Duplicate results within a provincial and territorial search were eliminated. In addition to the 

numerical results that this scoping review yielded, it is helpful to explore the content of these 

policies. A full list of the content collected can be found in Appendix B. To determine which 

content was relevant and which content could be dismissed, we reviewed the scope of the study, 

considered the criteria used in the literature scoping review, looked for the prevalence of 

references to refugees in retrieved documents, and consulted with one another. 

 

Categorizing Results  

To gain a deeper understanding of the information available on Ministry/Department of 

Education websites across Canada, we categorized and displayed the results in a variety of ways. 

To make the results of this scoping review more meaningful in relation to the goals of this study, 

we decided to explore the results based on the originating Ministry/Department of Education, the 

date of publication (prior to 2015 and after 2015 based on the timing of changes in federal policy 

affecting refugee intake), and the purpose of each document (see Appendix D).  

 

Originating Ministry/Department 

The province with the most material related to refugees as indicated by presence of these 

documents on the Ministry/Department of Education website was Ontario (24%), followed by 

New Brunswick (23%) and British Columbia (20%). Provinces and territories with the fewest 

yielded results were Nunavut, the Northwest Territories, Quebec, and Prince Edward Island, 

which each yielded zero results.   

 

Purpose of Publication 

The results in this review were categorized (listed in order of holding the most results) as 

curriculum documents (28 results), resources (23 results), policies (12 results), reports (6 results), 

funding models (2 results), and other (2 results).  Within the curriculum documents, further 

scoping indicated that some curriculum documents contained learning outcomes related to 

learning about refugees while other documents contained directions to teachers to plan for and 

accommodate diverse learners including refugees. New Brunswick yielded the most curriculum 

documents, however, as noted in the constraints of this review, there is no way to tell if the 



17 

 

frequency of finding curriculum documents mentioning the term “refugee” is related to actual 

prevalence of the term or if it is related to issues such as a lack of readable text, curriculum 

documents being housed on a different website, or any other reason.  

Within the policy section, Ontario leads the way with 5 results, followed by British 

Columbia (3), New Brunswick (2), and Manitoba and Saskatchewan (1 each). Some of these 

policies are beyond the province such as the Education Act, while others are related to 

resettlement waves and inclusion.   

Within the resources category, Ontario and Newfoundland contained the most results related 

to refugees. Resources included guides for classroom teachers, language teachers, and 

administrators. Saskatchewan only yielded 2 results in the resources category; however, one of 

the resources is a repository of further resources aimed at helping teachers to work with refugee 

students in their classrooms.  

Reports were turned into a category after noticing that there were some ministries and 

departments of education that posted various reports which either included a focus on serving 

refugee students (although this was typically a minor focus of the report) or which included the 

results of an initiative that was targeted at refugee students. Reports were typically focused on a 

broader issue and refugee students (usually combined as a subgroup of ELL students) were 

typically only one small facet of the overall report and any initiatives associated with the report. 

Reports also included funding models, which provided information on how funding is allocated 

for refugee students. Provinces that included reports containing references to refugees include 

Nova Scotia, New Brunswick, Saskatchewan, Alberta, British Columbia, and Yukon. British 

Columbia had a subset of reports that was removed from this study due to a lack of refugee 

related information. British Columbia has yearly literacy reports posted for every school district 

and often within these literacy reports, a quick reference to supporting refugees or a referral to a 

welcoming centre is included. However, the overall goal of the report is not directed specifically 

at refugee students and we excluded these reports from our scoping review.   

 

Outcomes of the Research Synthesis: Literature 

Canadian K-12 schools have never received such a high influx of refugees as they have in 

the last two years. This new influx of refugee students disrupted teaching, learning, and 
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settlement, generating new educational debates and opportunities in Canada. However, there is a 

gap in Canadian refugee literature, requiring future studies and difficult conversations. 

Refugee students continue to experience socio-psychological challenges in Canadian 

schools. Teachers, resettlement officers, and policy makers often lack cross-cultural 

competences, a social justice focus, and transformative leadership skills. Teachers, and policy-

makers are more comfortable discussing multiculturalism than critically examining the inequities 

immigrants face in the Canadian education system (Brewer & McCabe, 2014). Professional 

development opportunities for teachers and policymakers, settlement programs for refugee 

families within and outside schools; and multi-level, multi-sector partnerships among 

educational stakeholders have the potential to empower refugee students in the Canadian 

educational system and society. 

Well-being of a child is an important focus in practice and policy. Schools can create safe 

spaces where refugee children can express their concerns, feelings, and silences, as well as 

discuss their shared experiences. Cross-cultural transformative leadership approaches provide 

spaces for developing and demonstrating refugee student agency, education, social integration, 

and wellbeing (Kovačević, 2016). Holistic, cross-cultural, and multi-level approaches to 

education must be based on trust, community, and mutuality. It is important to note that effective 

pedagogies for refugee students can also serve other marginalized students in Canada, such as 

Indigenous students or students living in poverty.  

School-based prevention programs foster solidarity, tolerance, and resilience, as well as 

alternatives to health services often underused by refugee children and youth (Beauregard, 

Gauthier, & Rousseau, 2014). These art-based programs create a playful atmosphere, encourage 

respectful negotiations among peers, and develop relationships among students, as well as 

between the students’ and the teacher. Such relationships can compensate for the loss of social 

and family networks, supporting refugee students’ learning, social integration, and self-

confidence. Providing teacher and cultural broker professional development opportunities, 

creating collaborative multi-level settlement programs for refugee families, and developing 

cross-sector partnerships between education and government agencies serving refugees would 

help refugee students overcome socio-psychological challenges and thrive in the Canadian 

classroom. Refugee and immigrant students experience suffering and loss while demonstrating 

resilience and hope (Ayoub, 2014; Feuerverger, 2011). Caring teachers must link their teaching 
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to the lived experiences of refugee students. Students and teachers are partners in the teaching-

learning experience. These strategies are crucial for nation-building and citizenship education in 

Canada (Feuerverger, 2011). 

Refugee and immigrant teachers act as critical cultural mediators/brokers and have the 

potential to become agents of change in schools and communities (Block, 2012; Ratković & 

Pietka-Nykaza, 2015). The federal government, provincial governments, local school divisions, 

service providers, local schools, and international communities must work together to ensure 

refugee children’s wellbeing in Canada, and in an era of forced migration and globalization. 

Refugee children’s education and wellbeing requires a holistic, cross-cultural, and multi-sector 

approach. Longitudinal research studies focused on refugee students as distinct legal and ethnic 

groups are needed. Additionally, future research must explore a holistic approach to education 

and resettlement to identify the strategies teachers, policy makers, refugee families, and the 

community should use to ease the transition, empower students, and inform policy development. 

 

Outcomes of the Research Synthesis: Policy 

In our review, a few documents were related specifically to supporting refugee students’ 

education, resettlement, and well-being through the school system. We will highlight these 

resources by province. 

Ontario has a short document entitled “Capacity Building K-12: Supporting Students with 

Refugee Backgrounds, Special Edition # 45,” which was released in July 2016, after the Syrian 

refugee resettlement had taken place. This document is produced by the Ontario Ministry of 

Education and targeted at teachers. The document contains specific instructional strategies and 

information to keep in mind when working with refugee students. The document also contains 

references to current research about refugee students. 

Saskatchewan has a repository of resources that are publicly accessible and targeted at 

teachers. The title of the repository is “Nurturing Resilience: Supporting Refugees.” There is no 

visible date associated with this repository and it appears that documents and related files can be 

uploaded on a continuing basis. Exploring each resource in depth within the repository is beyond 

the scope of this study and documents that did appear to be promising based on their title had 

restricted access. Of note is that this repository contains some useful documents that were 

published by other provinces (e.g., Manitoba, Alberta, and British Columbia).  
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The Manitoba and Alberta Ministries of Education websites contain a report entitled 

“Building Hope: Refugee Learner Narratives” from 2015. This document is originally from 

Manitoba and uses narratives of refugee youth to highlight the unique needs and strengths of 

refugee students and provide insight on best practices for teaching refugee youth. The document 

states that after conducting research with youth of immigrant backgrounds, there was a 

recognized need to focus on refugees.  

In 2012, Manitoba published a document entitled “Life After War: Education as a Healing 

Process for Refugee and War-Affected Children.” The resource is intended to describe some of 

the shared experiences of students from war-affected backgrounds, to provide educators with 

appropriate teaching strategies and program models, and to begin a dialogue between families, 

schools, and service providers to best meet the needs of students from war affected backgrounds. 

This document also contains a companion guide for further practice and a detailed bibliography 

for further reading.    

We were restricted in our results for Newfoundland and Labrador because at the time 

that this study was conducted, we were only able to view the first 100 results yielded and the 

website was integrated with other provincial ministries. Nevertheless, our search of 

Newfoundland and Labrador yielded some useful results on cultural diversity. There were no 

specific resources targeted at refugee populations; however, useful resources that mention 

refugees include “Meeting the Needs of Students from Diverse Cultures: A Handbook for 

Administrators” (2010), “Whole School Inclusion of Immigrant Students” (n.d.), and “Teaching 

Students From Diverse Cultures” (n.d.). 

British Columbia has a document entitled “Students From Refugee Backgrounds: A 

Guide for Teachers and Schools Revised 2015.” The three purposes of this guide include: 

 provide background information about the refugee experience, 

 offer support strategies and suggestions for teachers and other members of the school 

community who will be working with these children and youth and their families, and 

 provide information about resources that teachers and other school and district 

personnel may find helpful as they prepare for the arrival of new students and 

families—and for their ongoing support. (British Columbia Ministry of Education, 

2015, p. 7)      
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This document is located on the Saskatchewan repository of resources related to refugee students 

and is dated prior to the Syrian refugee resettlement (and revised when the settlement increase 

began). This document clearly explains the differences between refugees and immigrants, uses 

an asset-approach to describe refugees, and includes the family, the school, and the community. 

As well, there is a list of local services and resources that educators can access.   

 

State of Knowledge in Literature 

      Education can be a healing process for refugee students. The purpose of this study was to 

identify a gap in the literature, deepen our knowledge of the topic, and provide recommendations 

for teaching, research, and policy development. Research demonstrated that policy-makers, 

educators, teacher candidates, and school leaders often lack cultural competences, guiding 

policies, and teaching strategies for supporting and educating refugee students in Canada. 

Educators, school administrators, policy-makers, and research must make the distinction between 

refugee, newcomer, and immigrant students, as well as diverse ethnic groups and communities to 

generate rich, comprehensive, and relevant education knowledge in an era of forced migration 

and globalization.  

Further studies exploring the academic, psychological, and social challenges refugee 

students face, and the strategies they use, are critical. Longitudinal studies with refugee students, 

their families, and their communities are required to understand how this population becomes 

marginalized, supported, or resilient over time. Research is also required to fully understand the 

strategies teachers, policy makers, refugee families, and communities can use to ease the 

transition, empower students, and inform policy. Researchers’ engagement with refugee 

students’ education, integration, and wellbeing must be proactive, rather than reactive (i.e.., 

permanent and sustainable rather than occasional and responsive only to refugee waves, such as 

Syrian refugee crisis). Such proactive engagement would generate timely knowledge and 

sustainable practices, enhancing teaching and learning in the Canadian diverse classroom. 

 

State of Knowledge in Policy 

In the years 2015 and onwards, there were three most relevant resources: “Capacity Building 

K-12: Supporting Students With Refugee Backgrounds,” “Special Edition # 45 (2016),” 

“Building Hope: Refugee Learner Narratives (2015),” and “Students from Refugee 
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Backgrounds: A Guide for Teachers and Schools (2015)” from Ontario, British Columbia, and 

Manitoba respectively. The first document out of Ontario is a newsletter for teachers, the second 

is a project report and the third is a policy guide. Going back to 2014 and prior, there are three 

relevant resources:  “Life After War: Education as a Healing Process for Refugees and War-

Affected Children (2012)”, “Supporting Refugee Children and Youth, Programming Models and 

Resources (2012),” and “Part 6: Learning More About Refugees and War-Affected Learners and 

Families, A Bibliography of Selected Web-Text and Text Resources (2012),” all from Manitoba. 

The first document (see earlier section) is a project report, the second and third are companion 

publications. Though provinces like Manitoba and Alberta have a shared resource as mentioned 

in the previous section (see: Building Hope: Refugee Learner Narratives, 2015 from Manitoba) 

and the repository of resources in the Saskatchewan education site directing to publications from 

Alberta, British Columbia and Manitoba, this is not common amongst other provinces and 

territories. Ontario now has a relevant document about refugees (see: Capacity Building K-12: 

Supporting Students With Refugee Backgrounds, Special Edition # 45, 2016), this is only a short 

newsletter for teachers and does not serve as a comprehensive policy or curriculum document 

that would give teachers a robust knowledge of refugee students. Also, there are some other 

provinces such as Newfoundland and Labrador which did not yield any results related to refugee 

policy. This indicates the need for inter-province dialogue and knowledge exchange. Much of the 

information related to refugees tends to be grouped with immigrants without identifying the 

unique needs of refugee students and their families. To better support refugee students, there is a 

need to move beyond the confines of immigrants/newcomers as English Language Learners, as 

often presented in education policy. Curriculum tends to portray in an idealistic light Canada’s 

role as being a welcoming country to refugees. However, it is important for educators to go 

beyond teaching about refugees and, instead, provide supports for their refugee students. 

 

Review of Policy Citations  

A review of references used in the major resources as highlighted above was conducted. 

The references used can be categorized as follows: most commonly cited, most and least recently 

published, most relevant journals and most relevant international text (excluding the US). 

Though the categories outline specific distinct categories, it is important to note that there is 

sometimes fluidity between categories which overlap, for example, there could be relevant 
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international text which is also most commonly cited, demonstrating the fluidity between these 

categories. We determined the most relevant references cited in major resources by reviewing 

their titles. Titles which included the word “refugee” were considered most relevant. This 

method omitted titles such as “immigrant” which as Brewer (2016) highlights demonstrates the 

significance of treating refugees as a distinct group, rather than being clustered with all 

immigrants.  

 A reference which was most commonly cited across various provinces in major resources 

was Supporting Refugee Children: Strategies for Educators (Stewart, 2011). This reference was 

used in both Manitoba and Ontario and was relevant for the major policy resources (see: Life 

After War: Education as a Healing Process for Refugee and War-Affected Children, 2012 and 

Capacity Building K-12: Supporting Students With Refugee Backgrounds, Special Edition # 45, 

2016). 

 Most recently published relevant citation was: Neda Asadi’s (2014) book chapter “The 

Value of Language in Refugee Youths’ Construction of Identity.” This reference was found in 

the Ontario publication for educators, “Capacity Building K-12: Supporting Students With 

Refugee Backgrounds, Special Edition # 45, 2016.” A least recent, but among most relevant 

citation, was “The Pulse of the World: Refugees in Our Schools (Kaprielian-Churchill, 1994). 

This publication is more than 20 years old and goes beyond the study scope; however, the 

document was cited in the British Columbia resource “Students From Refugee Backgrounds: A 

Guide for Teachers in Schools, 2015).”  

 The most relevant peer-reviewed academic journal cited in major policy resources, and 

containing relevant articles, is the Canadian Journal of Education/Revue canadienne de 

l’éducation (CJE/RCE). Among the relevant citations, those cited in a peer-reviewed academic 

journal were published in the CJE as cited by the major Manitoba and Ontario documents (see 

earlier). These references include “Educational Needs and Barriers for African Refugee Children 

in Manitoba” (Kanu, 2008) and “Learning the Way: Teaching and Learning With and for Youth 

From Refugee Backgrounds on Prince Edward Island” (MacNevin, 2012).  

 The most relevant international texts cited in major Canadian policy resources for supporting 

refugee students come from Australia (Appendix C). Some of these citations were listed in 

British Columbian documents. There was some overlap between documents cited in British 

Columbia and Manitoba (see: School’s in for Refugees: Whole-School Guide to Refugee 
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Readiness, 2004). However, most documents coming from Australia were cited in the major 

Manitoba educational policy documents. Many of these documents looked at holistic, system-

wide approaches to supporting refugees. These documents are not only from departments of 

educations, but also from scholars, broadcasting, and advocacy groups. The plethora of resources 

provided for refugee students calls for a multiple-stakeholder approach to knowledge building in 

the area. As cited by Brewer (2016) scholars have long advocated for the use of an asset-based 

approach to refugee students where their strengths are illuminated and voices are heard (Dei & 

Rummens, 2010; Hajdukowski-Ahmed 2008; MacNevin, 2012; Rossiter & Rossiter, 2009; 

Stermac, Elgie, Dunlap, & Kelly, 2010). This is an approach taken by various Australian 

departmental levels and has been adopted by the Manitoba government, and to a degree British 

Columbia. 

 The categorization of references cited in major policy resources in the Canadian context 

showed a knowledge gap as much of the references used come from countries other than Canada, 

particularly Australia. Additionally, the provinces that  provide an asset-based approach and 

distinguish between immigrants and refugees, tend to have much more relevant policies and 

guides for educators. 

 

Knowledge Mobilization 

The findings from our scoping review of literature and policy related to the support of 

refugee students in the Canadian education system have the potential to inform the work of 

researchers and stakeholders in education and resettlement by revealing significant gaps in 

research and policy dedicated to refugee students. Provincial variances in available documents 

for policy development and resources for stakeholders, teachers, and administrators show the 

need for inter-provincial dialogue and consultation. Our review also revealed that minimal 

instructional and applicable data currently exists for teachers and teacher candidates working 

with refugees in the Canadian classroom. Gaps in research also show the need for creating more 

knowledge about psychological, educational, and social impacts of resettlement on refugee 

children. Finally, the use of literature and policy documents from other countries in Canadian 

contexts demonstrates the potential for international dialogue about supporting refugee students 

as they transition in new education systems. Our knowledge mobilization strategy targets 

stakeholders in Canada, including provincial ministries of education, district school boards, 
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teachers, teacher candidates, teacher educators, researchers, resettlement agencies, and advocacy 

groups, as well as international audiences. 

 

Transfer Knowledge of Literature Gaps to Researchers and Advocacy Groups 

Our review revealed a gap in literature and policy pertaining to refugee students in the 

Canadian educational system, and limited studies focusing on refugee children from conflict 

areas and their transition to Canadian schools. This gap demonstrates a need for further research 

to advance knowledge about resettlement and its impact on refugee children’s psychological, 

educational, and social wellbeing. Further research is also needed to better understand the 

strategies and methods teachers, policy makers, and the community can utilize to smoothen the 

transition and help students reach their full potential, informing practice and policy. Beyond the 

Canadian context, there is also potential opportunity for transnational collaboration on 

comparative research about refugee students’ education in schools.  

To exchange knowledge for the purposes of encouraging further research in these areas, we 

have presented the study findings at the Canadian Society for the Study of Higher Education 

(May 28, 2017, Ryerson University, Toronto, Canada) and the International Study Association 

on Teachers and Teaching Conference (July 7, 2017, University of Salamanca, Spain). An 

invited presentation was held at the Aga Khan University Institute for Educational Development 

(AKU-IED) in Pakistan and at the SSHRC Imagining Canada’s Future Forums (May 18 and 

November 16, 2017, Ottawa, ON). A blog article has been posted on the ESPMI Network blog, 

which is distributed to an international network of emerging scholars and practitioners (see 

https://espminetwork.com/research-spotlight-supporting-refugee-students-in-canada-building-on-

what-we-have-learned-in-the-past-20-years/). Workshops for teacher candidates and teacher 

educators will be held at Brock University, University of Toronto, and Western University. 

We will publish our findings in a discipline-relevant peer reviewed journal, the Canadian 

Journal of Education. Media has also been utilized to further the reach of knowledge transfer 

beyond academia into public and advocacy spaces. This included an interview on Voice of 

America Urdu TV and will include an editorial submitted to Refugees Deeply, an international 

news source providing in-depth coverage of forced migration issues.  
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Knowledge Transfer of Policy Gaps to Key Stakeholders in Education 

Effective dissemination of our findings to stakeholders and decision-makers in education 

policy and delivery, including Canadian provincial ministries of education and district school 

boards, is paramount to brokering linkages, dialogue, and partnerships with the goal to inform 

policy and practice related to refugee students’ education. Identifying and connecting with 

representatives of school boards and provincial ministries will be followed by the creation and 

distribution of a policy brief outlining the results of our review and subsequent 

recommendations. The need for inter-provincial dialogue on current approaches and potential 

direction in refugee students support will be highlighted. The policy brief will also be shared on 

social media and posted on the ESPMI Network website. Consultations with stakeholders and 

networks in education, such as EdCan Network, Council of Ministries of Education Canada, and 

Schools Welcome Refugees will be conducted to share findings and establish dialogue. 

 

Mobilizing Knowledge for Teachers, Teacher Candidates, Teacher Educators, 

and Resettlement Workers 

Knowledge transfer methods to facilitate awareness and build capacity among teachers, 

teacher candidates, and teacher educators regarding refugee students include a video series 

consisting of three 5-minutes videos and a “What Works?” monograph. The video series content 

will be derived from the literature and policy review, our expertise in the field of migration and 

education, and our team members’ refugee and immigrant experiences.  The series will include 

three videos on the following topics: social integration, health and wellbeing, and academic 

success. Each video will address refugee students’ challenges and strategies, as well as 

implications and recommendations for educational and resettlement theory, practice, and policy. 

These knowledge mobilization products will be shared through networks and advocacy groups 

such as the School Board University Research Exchange (SURE) Network, Schools Welcome 

Refugees, and teacher educators at Brock University, University of Toronto, Western University, 

and Ryerson University. A free webinar held in collaboration with Cities of Migration at 

Ryerson University will provide an open access online platform to share our research findings 

and recommendations and facilitate online discussion with local and international audiences of 

teachers, researchers, and advocates. The webinar recording will be posted on the Cities of 
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Migration website, distributed through the Cities of Migration and ESPMI Network mailing lists, 

and posted on social media.   

 

Conclusion 

 Refugee students continue to experience socio-psychological challenges in Canadian schools 

because teachers, resettlement officers, and policy makers often lack cross-cultural competences, 

a social justice focus, and transformative leadership skills. Professional development programs 

for all stakeholders in education; settlement programs for refugee families within and outside 

schools; and cross-sector partnerships can help refugee students overcome socio-psychological 

challenges in Canadian schools. Schools can create safe spaces where refugee children can share 

their concerns, feelings, and experiences. Cross-cultural transformative leadership is a powerful 

approach to refugee students’ education, social integration, and wellbeing. Refugee teachers’ 

pedagogies can greatly benefit Canadian teachers teaching diverse groups of students. 

The categorization of references cited in major policy resources in the Canadian context 

showed that there is a knowledge gap as much of the references used come from countries other 

than Canada, particularly Australia. This provides research and educational policy opportunities 

to examine what policy and research says about supporting refugee students in Australia and how 

can we as Canadian education scholars, policy-makers, families, schools, and researchers learn 

from these resources. Provinces which provide an asset-based approach and differentiate 

between immigrants and refugees, have more relevant policies and guides for educators. 

Provinces with little to no policies about refugee students can benefit from sharing resources 

with provinces who have more information and resources. Research and policy development are 

also required to explore and implement holistic approaches to education and resettlement.  
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Appendix A 
 

Literature Identified in Scoping Review 

Author & Date Type of  

Publication 

Location Key Themes, Findings, or Recommendations 

Anisef, P., & 

Kilbride, K. M. 

(2003). 

Peer reviewed 

book  

Ontario In addition to facing the issues of English language acquisition, 

immigrant youth also face the issues of building or losing 

relationships with peers, family, school, and larger society. 

Anisef, P., 

Kilbride, K. M., 

& Khattar, R. 

(2008) 

Research 

report 

Ontario Limited research has been conducted about the needs and concerns of 

newcomer youth aged 16-20. The results of this study revealed that 

the needs of this immigrant group are not being met. They seem to be 

not old enough to be supported by programs for newcomer adults, not 

young enough to have the time necessary to adjust before graduating 

from high school. Schools are essential not only as a site for the 

immigrant youth education, but also as a critical location for 

immigrant services to help their integration. Immigrant youths are 

members of diverse groups whose differences along ethnic, gender, 

racial, and class lines will require delicate outreach and specific 

forms of support for them and their families. 
Asanova, J. 

(2005) 
Peer reviewed  

empirical 

journal article 

Ontario Students are more likely to feel comfortable approaching teachers 

when they feel a sense of belonging. Recruiting immigrant teachers in 

Canada’s public schools could enhance educational experiences and 

achievements of immigrant children. 

Ayoub, M. N. 

(2014) 

Master’s 

Thesis 

Ontario Pre-migration experiences of refugee students may include an 

interrupted education, violence, and abuse. Once in Canada, refugee 

students face social, learning, and behavioural challenges while 

demonstrating resilience, perseverance, and                                                                                                     

passion for learning. 

Baffoe, M. 

(2006) 

Doctoral 

Thesis 

Québec  Culture and cultural adaptation play salient roles in the social and 

educational integration of immigrant and refugee children in 

Canadian society. Due to acculturation difficulties, many children 

feel less motivated to study or drop out of the school. Teachers and 
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curriculum developers must be culturally responsive and competent 

when teaching increasingly diverse student populations. 

Beairsto, B., & 

Carrigan, T. 

(2004) 

Peer reviewed 

non-empirical 

journal article 

Canada Canadian schools are settlement sites for new immigrants. However, 

The Canadian Multiculturalism Act (1988) is neither understood not 

supported in practice. Multicultural education invites educators to 

acknowledge human difference and develop a pedagogy that 

embraces and utilizes this difference across educational settings. 

Beauregard, C., 

Gauthier, M-F., 

& Rousseau 

(2014) 

Peer reviewed 

book chapter 

Canada School-based prevention programs offer a venue for fostering 

solidarity, tolerance, and resilience, as well as alternative to health 

services often underused by refugee children and youth. These 

prevention programs use creative arts to promote the creation of a 

playful atmosphere, to encourage respectful negotiations 

among peers, and to create connections among students, as well as 

between the students’ and the teacher. Such connections can 

compensate for the loss of social and family networks, fostering 

refugee students’ learning and integration.  

Bernhard, J. K. 

et al. 

(2007) 

Peer reviewed 

empirical 

journal article 

Ontario Families living with precarious legal status in Canada face limited 

access to services, leading to fear and isolation. Such precarious 

parents' status is used to justify denying children rights to which they 

are entitled by international, national, and provincial laws. 

Block, L. A. 

(2012) 

Peer reviewed 

empirical 

journal article 

Manitoba Internationally educated teachers act as critical cultural mediators and 

have the potential to become agents of change in schools and 

communities. 

Bober, L. (2014) Unpublished 

Doctoral 

Thesis 

Canada Neoliberal framings of immigrant and refugee children devalue their 

knowledge, skills and capabilities. In the media, the struggles of 

immigrant and refugee children are individualized, and journalists 

rarely discuss educators’ roles and responsibilities in dismantling 

institutional racism. 

Brewer, C. A., 

& McCabe, M. 

(2014) 

Peer reviewed 

book 

Canada School readiness of refugee and immigrant children involves 

interactions among parents, children, and community support 

services, it begins early in a child’s life, and it requires varying 

degrees of social, emotional, physical, and intellectual competence. 
Faculty, teachers, and policy-makers are more comfortable discussing 
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multiculturalism than critically examining the inequities immigrants 

face in the Canadian education system. 

Campey, J. 

(2002) 

Magazine 

article 

Canada The religious and cultural norms of minority groups are sometimes in 

conflict with Canadian educational policies and practices. In this 

context, immigrant children might feel torn between their families 

and the need to "fit in" with their peers, often finding themselves in 

the roles of interpreters, breadwinners, or surrogate parents. 

Collet, B. A. 

(2007) 

Peer reviewed 

empirical 

journal article 

Ontario Research showed a close coupling of a religious identity with a 

national identity among immigrant and refugee students entering 

schools in Toronto. Sometimes schools would reject Muslim policies,                                                                             

upholding a liberal orthodox view (e.g., keeping sex education in 

school curriculum) while other times they would accommodate for 

various cultural and religious practices (e.g., prayers in schools). 

However, the implementation of such policies and practices varied 

from school to school, from teacher to teacher.  

Deckers, C. M., 

& Zinga, D. 

(2012) 

Peer reviewed 

empirical 

journal article 

Ontario Refugee youth often viewed Canada as a temporary place to live and 

gain transferable skills, leading to less school and community 

engagement. In this context, teachers should approach student 

engagement with the students’ goals in mind. Connecting with youth 

of the same ethnicity or those who have had similar experiences 

would also benefit refugee youth.                                                                                                                                          

Dumbrill, G. C. 

(2009) 

Peer reviewed 

empirical 

journal article 

Canada Some refugee parents distrust the Canadian social work system. 

Social workers and agencies must engage with refugee families by 

building on refugee parents’ hopes for their children.                                                                                        

Esses, V. M., & 

Medianu, S. 

(2012) 

Research 

report to 

Citizenship & 

Immigration 

Canada, 

Integration 

Branch 

Canada Newcomers would benefit from information provided in their native 

languages and from information provided in a variety of formats and 

locations. Education researchers should explore the following 

questions: What types of messages are most effective in conveying 

the risks associated with early school drop out? How to instill trust so 

that key messages are utilized? How best to assist immigrants to take 

full advantage of the educational opportunities available in Canada? 
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Este, D. C., & 

Tachble, A. 

(2009) 

Peer reviewed 

empirical 

journal article 

Alberta The Sudanese fathers who participated in this study reported the 

following priorities: providing for their children, educating them, 

contributing to their moral development, serving in a teaching role, 

and engaging in the activities. Unemployment, underemployment, 

experiences of racism, the lack of extended family support, and 

differences in child-rearing practices surfaced as concerns for these 

fathers. The fathers recognized the benefits of living in Canada.         

Ferede, M. K. 

(2010) 

Peer reviewed 

non-empirical 

journal article 

Canada The author emphasized the need for qualitative research that 

distinguishes the lived experiences of refugees outside of the 

aggregate immigrant grouping typical in education research. 

Feuerverger, G. 

(2011) 

Peer reviewed 

empirical 

journal article 

 

Ontario Refugee and immigrant students experience suffering and loss but 

also demonstrate resilience and hope. If teachers care about 

supporting these students in the classroom, they must link their 

teaching to the lived experiences of students coming from places of 

war and oppression. Students and teachers are partners in the 

teaching-learning experience. These issues and strategies are crucial 

for the future of nation-building and citizenship education in Canada. 

Fung, K. & El 

Atia, S. (2015) 

Peer reviewed 

empirical 

journal article 

Canada 

(10 provinces 

and Yukon)  

Predictors of ELL students’ reading performance included the 

number of individual projects requiring students to work outside of 

class, student’s participation in class discussion, English being the 

language spoken at home, how often the parents encourage the 

student to read, age a child first learned to read, whether students like 

to use the library as a place for study or reading, and whether English 

is the language most school subjects were taught in. Duration of 

students’ enrolment in ELL class, and for immigrant students the age 

they moved to Canada and the amount of language support received 

within and outside of their families, should be explored. 

Garnett, B. 

(2012) 

Peer reviewed 

non-empirical 

journal article 

Canada 

(British 

Columbia, 

Ontario, and 

Québec)  

Newcomer youth may be fluent, illiterate, or any point between in the 

language of instruction and/or their mother tongue. They come from a 

variety of family, socioeconomic, ethnocultural, and educational 

backgrounds. These differences are critical predictors of Canadian 

academic success and are often lost in reports that aggregate all 

students into a single category such as immigrant or ESL.                                                    
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Ge ́rin-Lajoie, 

D. (2012) 

Peer reviewed 

empirical 

journal article 

Canada 

(British 

Columbia, 

Ontario, 

Québec 

NS, Manitoba, 

Saskatchewan, 

New 

Brunswick)   

Teachers and school principals reported that governance, 

accountability, the professionalization of teachers, and the diversity 

of school populations had highest impact on their work, although 

diversity was less prioritized in education policy than it had been in 

the past. The participants emphasized the notion of colour blindness 

and the individualization of students, the celebration of differences, 

and the need for adequate professional training to work with students 

from diverse backgrounds. The official diversity and inclusion 

discourses remain vague about how these goals can be met in 

Canadian schools. 

Gunderson, L., 

D’Silva, R. A., 

& Murphy Odo, 

D. (2012) 

Peer reviewed 

empirical 

journal article 

British 

Columbia 

Study findings reveal distinct differences in immigrant students’ 

academic success related to immigrant class, gender, and first 

language while differences related to age on arrival were less salient. 

However, younger students were found to be disadvantaged in two 

ways: they had no first-language knowledge of the literacy concepts 

that they were expected to learn and they were unable to develop the 

first-language conceptual knowledge necessary to facilitate their 

second-language acquisition. Over time, 54% of students left the 

school district, and close to one third of the students disappeared from 

provincial schools. Some immigrant groups were more likely to 

disappear than others, challenging the master narrative of equal 

access to education in Canadian schools. 

Ibrahim, A. M. 

(1999) 

Peer reviewed 

empirical 

journal article 

Ontario For most Francophone African immigrant and refugee youth, the 

inescapability of interacting in English translates into a will to learn 

English rapidly. Popular culture, friendship, and peer pressure 

accelerate the speed of learning. Rap and hip-hop were influential                                                                                                                

sites in African students’ Black identity formation, affecting what and 

how the students learned. The students were aware of their 

identification with Blackness and the impact of race on their choices. 

Immigrant 

Services Society 

of B.C (2016) 

Research 

report 

British 

Columbia 

Syrian youth emphasized the pressure and distress of trying to 

balance work, school, learning a new language, and trying to 

reconcile this with the emotional distress of their experiences. 

Although refugee youth bring to Canada resilience, life                                                                                                                        
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skills, and other assets, they are at risk of physical and mental health 

issues directly impacting their ability to seek and retain employment 

and attend English classes. Their trauma may include high levels of 

anxiety, grief and loss, hypervigilance, depression and suicidality, 

and/or Post Traumatic Stress Disorder.  Participants also claimed that 

there were few opportunities to communicate the hardships of family 

separations to federal immigration officials.                                                       

Kanu, Y. (2008) Peer reviewed 

empirical 

journal article 

Manitoba The findings suggested that multiple, complex, and interrelated 

factors interact to pose challenges or barriers to successful schooling 

and social integration for war-affected African refugee students. 

These challenges were clustered into three themes or categories: 

academic challenges, economic challenges, and psychosocial 

challenges. 

Kilbride, K. M., 

& Anisef, P. 

(2001)   

Research 

report to the 

Ontario 

Administration 

of Settlement 

and Integration 

Services 

Ontario Resettlement agencies must target the youth as members of families 

or peer groups. Religious organizations seem to be successful in 

recruiting youth. Some youth may also turn to gangs as a means of 

building networks and/or to drugs and alcohol as a means of coping 

with the stress of settlement. The greatest needs of immigrant youth 

are education, employment, and wellbeing. Education must become 

more inclusive, anti-racist, and pro-diversity both in course content 

and professional practice. Good tutoring is crucial. Flexible schedules 

across the day and week would enhance access to education, as would 

providing child care. Extracurricular activities are important for 

building social inclusion.  

Kovačević, D. 

(2016) 

Master’s major 

research paper 

Canada Empirical studies exploring Yugoslavian refugee children’s 

integration in Canadian schools are scarce. The Yugoslavian refugee 

population, which immigrated to Canada at a rapid pace in the 1990-

ies, is comparable in size and pace to the Syrian refugee population 

currently entering Canada. Knowing the barriers, challenges, and 

implications Yugoslavian refugee children faced in Canada would 

equip Canadian teachers with the knowledge and skills necessary for 

supporting and educating Syrian refugee students. Transformative 
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cross-cultural leadership approach was identified as a powerful 

strategy for integrating refugee students in schools and societies. 

Lang-Gould, S., 

Rahman, S., & 

Halward, K. 

(2007) 

A guide for 

teachers 

British 

Columbia 

Domestic violence exists universally, however; immigrant, refugee, 

and Indigenous women, women with disabilities, and lesbian, 

bisexual, and transsexual women may experience unique barriers and 

pressures in an abusive relationship. In many cultures, domestic 

violence is not discussed and the family and gender roles are different 

from the western culture. Children can be confused with the different 

messages they hear at home and at school. The result is often 

conflict between children and their parents. To support students 

exposed to domestic violence, teachers should create a safe classroom 

environment, have the student see the school/area counsellor 

regularly, allow the upset student to leave the classroom and go to the 

nurse’s office or principal’s office for some quiet time, adjust the 

expectations of school work and homework, find ways for classmates 

to be supportive without telling them, understand that a student may 

need extra support from the teacher. Domestic violence should be 

addressed through prevention programs. 

Lippert, R. 

(2006) 

Peer reviewed 

non-empirical 

journal article 

Canada Most previous accounts assume refugee resettlement as a 

humanitarian response to human suffering. However, Marxist 

accounts demonstrate that refugee resettlement is influenced by 

immigration policies that view migrants as a docile form of labour 

that meets the changing needs of Canadian economy. Refugee 

resettlement cannot be reduced to humanitarian sentiments or the 

needs of a capitalist economy; the marginalized refugee is into not 

only a submissive worker, but also a self-regulating citizen. Since the 

release of the Green Paper, there has been a move away from the 

State to a complex mixture of private settlement agencies, private 

sponsors, host volunteers, and refugees themselves. To gain a deeper 

understanding of the resettlement process, practices involving private 

sponsors and host volunteers must be examined more closely. 
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Ma, X. (2003) Peer reviewed 

empirical 

journal article 

Canada (10 

provinces) 

Teacher morale, teacher-class size ratio, and academic pressure 

influence immigrant and non-immigrant student academic 

achievements. Non-immigrant students’ academic achievements 

showed varying patterns across regions in Canada while immigrant 

students’ academic achievements showed similarities across various 

regions. This achievement pattern is likely due to the federal 

government’s immigration standard and the provincial governments’ 

integration efforts, making all the Canadian provinces attractive to 

new immigrants. 

MacNevin, J. 

(2012) 

Peer reviewed 

empirical 

journal article 

Prince Edward 

Island 

For refugee students, improvements in counseling, one-on-one 

support, teacher training, and school inclusion practices are required. 

Refugee students reported experiencing marginalization and 

exclusion in their schools. Teachers also expressed the need for better 

preparation at the university level and professional development in 

teaching basic reading and working with students who have 

experienced trauma. 

Makarova, E., & 

Birman, D. 

(2015) 

Peer reviewed 

non-empirical 

journal article 

Canada and 

beyond (USA, 

Belgium, 

Finland, 

Spain, 

Canada, and 

Taiwan) 

The achievement gap between immigrant and non-immigrant students 

has been identified in most OECD countries, with a significant 

dropout rate among students from ethnic minority backgrounds. The 

academic achievement of immigrant students is embedded in the 

acculturation process, which involves cultural identity development, 

psychological adjustment, and behavioural adjustment. The synergy 

between the assimilative attitudes of students and assimilative 

requirements of the school can lead to an increased academic 

achievement for ethnic minority students.  

Nowak-

Fabrykowski, 

K., & Shkandrij, 

M. (2004) 

Peer reviewed 

non-empirical 

Journal article 

Canada Bilingual education helps children value each other's knowledge and 

experience, leading to respect and collaboration. Such education 

helps immigrant children stay connected with their parents and 

relatives, feel safe, and feel accepted.  

Ochocka, J. et 

al. (2006) 

Research 

report 

Ontario Research data showed that the main factors contributing to the 

success of immigrant youth in high school are self- motivation and 

support from someone who believes in them. Although data revealed 

immigrant youth’s resilience, it also showed that the current 
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education system in Waterloo Region, Ontario does not ensure the 

academic success of immigrant youth. Academic success for 

immigrant youth depends on youth, parents, families, schools, school 

boards, government, and communities all working together. 

Omidvar, R., & 

Richmond, T. 

(2003) 

Peer reviewed 

non-empirical 

working paper 

Canada The consequences of any exclusion are a lack of recognition and 

acceptance, powerlessness and “voicelessnes,” economic 

vulnerability, challenging life experiences, and limited life 

opportunities. Diversity and difference must be recognized and 

valued. Universal programs and policies that serve all children and 

families provide a stronger foundation for improving wellbeing than 

targeted or segregated approaches. The social inclusion framework is 

a valuable approach for the development of immigration and 

settlement policies. 

Oxman-

Martinez et al. 

(2012) 

Peer reviewed 

empirical 

journal article 

Canada 

(Alberta, 

British 

Columbia, 

Manitoba,  

Ontario,   

Québec, and 

Saskatchewan) 

Frequency distributions for perceived ethnic discrimination showed 

that approximately a quarter of immigrant children reported being 

treated unfairly by peers at school or outside school during the last 

month because of who they are. Peer discrimination included direct 

forms of hostile behaviors such as hitting, name calling, and 

threatening, as well as indirect forms of hostile behaviors such as 

ignoring and excluding in social interaction. For psychological 

isolation, approximately one in five children felt that he or she was an 

outsider. Boys showed higher levels of psychological isolation than                                                                                

girls. Significant differences were also found for social isolation and 

economic exclusion across ethnic groups and settlement regions.  

Oxman-

Martinez, J., & 

Choi, Y. R. 

(2014) 

Peer reviewed 

empirical 

journal article 

Canada 

(Ontario and 

Québec)  

Children’s experiences of inclusion and exclusion contribute to their 

psychosocial and academic adjustment. Significant differences were 

found for family income, ethnic group, inclusive school environment,                                                                                           

and social isolation. The results also suggest that discrimination by 

peers can constitute a critical source of social exclusion for immigrant 

children affecting negatively their self-esteem and social competence. 

The parental perception of school was significantly related to 

children’s social competence and academic achievements, but not to 

self-esteem. The results demonstrate that, after controlling for socio-
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demographic background variables, teachers’ discriminatory attitudes 

and psychological isolation increase risk for immigrant children’s 

self-esteem, social competence, and academic achievements, 

hindering the children’s social, economic, and political integration. 

Pacheco Melo, 

S., (2011) 

Unpublished 

Master’s thesis 

Manitoba There has been an increase in the numbers of refugee students in 

Manitoba schools. Schools with both small and large populations of 

war-affected students recognize the need for specialized supports. 

Language acquisition is a challenge for both the students and the 

parents, hindering parents’ involvement in their children’s education. 

The process of learning another language depends on the EAL 

students’ backgrounds, motivation for learning, resilience, hopes, and 

educational histories.                                   

Ratković, S., & 

Pietka-Nykaza, 

P. (2016) 

Peer reviewed 

book chapter 

Canada and 

beyond 

(Ontario, 

Québec, and 

the UK) 

The refugee women teachers interviewed in Canada and the UK 

encountered systemic barriers to education and employment in their 

new country. All Canadian participants were accepted to Canada as 

landed immigrants and this status allowed them to pursue education 

and employment in the country. The UK participants, however, 

entered the country as asylum seekers and had no access to education 

and employment, which interrupted their professional careers and 

caused disappointment, frustration, and financial difficulties. All 

participants proved to be multilingual, experienced, and resourceful 

teachers, and often role models for refugee youth and their parents.  

Rivière, D. 

(2008) 

Peer reviewed 

empirical 

journal article 

Ontario White teachers’ understandings of race are based on their interests in 

justifying and maintaining their privileged positions within unequal 

relations of power. White teachers carry notions about the supremacy 

of Whiteness, and the inferiority of the Other among them. One major 

consequence of not examining and challenging these biases is that 

they shape teachers’ pedagogical practices, perpetuating institutional 

racism in schools. 

Roger, I. (2002) Peer reviewed 

non-empirical 

journal article 

Outside  

Canada 

(Afghanistan, 

Albania, 

Those who arrive in refugee camps might be sick or malnourished, 

and their health problems can be amplified due to a lack of food, 

sanitation, or drinking water. In camps children are easy prey for 

economic or sexual exploitation. Children, suffering from hunger, are 
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Colombia,  

Eritrea, 

Guinea, 

Kenya, 

Mozambique, 

Rwanda, 

Sierra Leone, 

Sri Lanka, and 

Tanzania) 

less assiduous in class. Many must work after their lessons or quit 

school altogether to contribute to the family. Child soldiers constitute 

a special challenge for education systems already under strain. They 

sometimes prefer to quit school rather than feel the humiliation of 

studying with younger children. Some schools refuse to admit former 

child soldiers for fear of violence. The only chance for reintegrating 

such children into society is through psychological support and 

specialized education. Education is a means to restore peace. 

Rousseau, C., & 

Guzder, J. 

(2008) 

Peer reviewed 

non-empirical 

journal article 

Canada and 

beyond (North 

America and 

Europe) 

Primary and secondary school-based prevention programs can play a 

key role in promoting refugee children’s mental health. However, 

such programs’ outcomes are often hindered due to fear of 

stigmatization, refugee children’s diverse backgrounds, and the 

extensive local adaptations that are needed in the refugee-receiving 

countries. School-based prevention programs should implement 

ecologic models of intervention, classroom activities addressing the 

overall adjustment of refugee children to the host society, artistic 

expression, and secondary prevention.   

Rousseau, C., & 

Jamil, U. (2010) 

Peer reviewed 

empirical 

journal article 

Québec  Many South Asian Muslim parents avoided talking with their 

children about the war on terror and felt that these issues should not 

be discussed at school. Most children shared their parents' feelings of 

helplessness. Parents reporting a greater sense of agency displayed 

less avoidance and favored the school's role in helping children make 

sense of these events. The role of the community offered a form of 

agency and a way to overcome feelings of individual helplessness. 

The findings suggest that school programs in communities strained 

by international tensions should engage immigrant parents and 

provide spaces where their students feel comfortable expressing their 

concerns. 

Rousseau, C., & 

Machouf, A. 

(2005) 

Peer reviewed 

empirical 

journal article 

Québec This article describes a school-based preventive pilot project for 

immigrant children, designed to decrease anxiety and intergroup 

tensions associated with the Iraq war. The findings suggest that 

schools can successfully create safe spaces where children can 
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express their concerns and feelings. The role of silence was also 

noteworthy, revealing the limitation of words in conveying human 

experience. The children demonstrated that they could handle a great 

deal of ambivalence without becoming too confused and without 

feeling that they were betraying either the host society or their family, 

nation, and religion.  

Sadler, L. & 

Clark, N., 

(2014) 

Peer reviewed 

book chapter 

British 

Columbia 

Arriving in Canada without healthy roots places the refugee youth at 

risk for mental health, despite their abilities, strengths, and talents. 

Supporting refugee youth in schools must create opportunities for 

cross-sectoral dialogues and partnerships. Such holistic community-

development approach offers a helpful framework for refugee 

students’ educators and social service providers.  

Schellenberg, V. 

(2011) 

Peer reviewed 

empirical 

journal article 

Manitoba The author examined professional development strategies and 

programs for teachers who welcome diverse cultures and languages 

into their classrooms. The main strategies included a stage-wise 

progression, scaffolds, differentiated instruction, deep professional 

development, and EAL professional development. The anxiety that 

many teachers felt when first introduced to non-English-speaking 

students in their classroom were replaced with genuine respect for 

how quickly newcomers can learn and succeed in social interaction 

and academic work. 

Shakya, Y. B. et 

al. (2010) 

Peer reviewed 

empirical 

journal article 

Ontario The authors discussed educational goals of Afghan, Karen, and 

Sudanese newcomer refugee youth and explored how these goals 

were linked to premigration and post-migration determinants. 

Findings from the study indicate that newcomer refugee youth 

develop strong aspirations for higher education in Canada as a 

proactive response to overcome pre-migration experiences of forced 

migration and educational disruptions. While this response represents 

a great political opportunity, systemic barriers that jeopardize refugee 

youth educational aspirations in Canada indicate policy failures.  

Shakya, Y. B., 

Khanlou, N., & 

Peer reviewed 

empirical 

journal article 

Ontario Settlement stressors, systemic discrimination, exclusion, and 

inadequate settlement policies and services endanger the socio-

economic and mental wellbeing of racialized newcomer youth and 
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Gonsalves, T. 

(2010) 

their families. The mental health of newcomer youth can be promoted 

by addressing settlement stressors and discrimination, by making 

mental health services more accessible and sensitive to the needs of 

diverse newcomer communities, by implementing innovative mental 

health promotion programs that help youth overcome stigma, by 

promoting collaboration between the settlement and health sectors, 

and by implementing youth empowerment and community   

development programs.   

Skidmore, J. 

(2016) 

Peer reviewed 

non-empirical 

article 

Canada The educational supports that educators might provide for refugee 

students can also support Canadian students experiencing social, 

emotional, economic, or educational challenges. Inclusive education 

practices have welcomed diverse student populations into the 

mainstream classroom. Through collaborative practices, mentorship, 

and ongoing professional development across educational settings, 

music educators and classroom teachers can develop inclusive and 

culturally responsive educational practices that will support refugee 

and Canadian students alike. 

Stewart, J. 

(2011) 

Peer reviewed 

book  

Canada The author shares refugee children’s stories, offering them hope in a 

time of confusion, grief, and despair. She laces theory and research 

with practical strategies and lessons. This insightful collection of 

teaching strategies will benefit novice and master teachers, social 

workers and counsellors, administrators and policy makers. There 

must be genuine commitment from the federal government, 

provincial governments, local school divisions, and school 

communities to ensure refugee children’s wellbeing in Canada. 

Tecle S. & 

James C.E., 

(2014) 

Peer reviewed 

book chapter 

Canada Canadian classrooms do not provide curricular, pedagogical, and 

experimental opportunities for refugee students’ learning. While all 

students must contend with the complexities, tensions, and challenges 

related to generational differences, parental expectations, and school 

culture and programs, for refugee students confronting these issues is 

difficult. Teaching from an equity perspective requires teachers to be 

inclusive of the experiences, ideas, and contributions of all students in 

their classrooms and schools.  
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Thomas, C. 

(2012) 

Unpublished 

Master’s thesis 

Ontario Newcomer youth have positive perceptions of settlement services’ 

supports in relational inclusion, labour market inclusion, spatial 

inclusion, educational inclusion, and socio-political inclusion. Future 

research is needed to investigate the social inclusion impacts that 

settlement services have on newcomer youth over the life-time. 

Government funded initiatives and policies for settlement services 

and community organizations must also be re-examined. 

Toohey, K., & 

Derwing, T. M. 

(2008) 

Peer reviewed 

empirical 

journal article 

British 

Columbia 

More attention should be paid to the English literacy learning needs 

of ESL students at all levels of their education. Immigrants to Canada 

not only fill gaps in the labor force, but they also enrich Canadian 

society with their diverse cultures and languages. To satisfy the 

aspirations of the country and immigrants alike, immigrant children 

deserve an education that highlights their strengths, addresses their 

challenges, and recognize students’ first languages and their cultural 

knowledge as crucial learning resources. Rather than expecting that 

most of the adjustment must be made by immigrant children and their 

families, educational institutions must undergo significant changes. 

Wang, S., & 

Truelove, M. 

(2003) 

Peer reviewed 

empirical 

journal article 

Ontario The authors evaluated the two largest settlement programs—LINC 

and ISAP—in the province of Ontario in terms of their geographical 

distribution, funding allocation, and its relation to the settlement 

patterns of newcomers. This study found that settlement services 

remain concentrated in the historical immigrant reception area of 

Toronto, although many newcomers settle in suburbia. The Canadian 

government is planning new policies that would require future 

newcomers to move to smaller urban centres or rural towns to reduce 

overconcentration in large metropolitan areas. Equitable distribution 

of settlement services and programs in these locations is critical. 

Weine, S. 

(2008) 

Peer reviewed 

empirical 

journal article 

Outside 

Canada 

(US) 

A family prevention program for refugees must engage families. The 

first step in engagement is understanding the primary concerns of the 

parents and the youth. The author and colleagues have developed 

engagement scripts for group facilitators, clarifying for families that 

the group is focused on refugee concerns. Once a family comes to the 

first group meeting, observes other families sharing similar 



48 

 

difficulties, and understands that the group leaders want to help them 

build on family strengths to overcome challenges, they will commit 

to working together. 

Wilkinson, L. 

(2002) 

Peer reviewed 

empirical 

journal article 

Alberta The author examined the education experiences of 91 refugee youths 

aged 15-21 in Alberta, including data from their parents. The findings 

showed that about 50% of youths are expecting to complete high 

school and pursue post-secondary education, about 30% are 

experiencing difficulties finishing high school, and about 20% do not 

expect finishing secondary education. The youths’ academic 

performance was correlated with ethnicity, refugee camp experience, 

appropriate grade placement on arrival, parents’ health, urban 

residence, and number of months in Canada. 

Yohani, S. 

(2013) 

Peer reviewed 

empirical 

journal article 

Alberta The author explored school adaptation of refugee children and 

families. Results suggest that educational cultural brokers can play an 

important role in the settlement process; however; there is a need to 

define brokers’ roles and activities. This study revealed that 

community-based educational cultural brokers are often from the 

same ethnocultural community as their clients. While this can 

enhance commitment and relationship building with clients, it can 

also place a broker at risk for working in high stress situations. Close 

attention to the wellbeing of cultural brokers is crucial. 

Young, M., & 

Chan J. (2014) 

Peer reviewed 

book chapter 

Canada and 

beyond 

The lack of funding and resources hinder the development of more 

effective interventions for refugee children and youth in Canada and 

worldwide. Canadian school-based interventions are limited 

compared to interventions developed in other countries, such as the 

UK and the US. The development and implementation of manual-

based interventions and programs that focus on teacher capacity-

building within schools may be more cost effective and sustainable. 

Future research should gather and analyze school-based programs’ 

outcomes using more rigorous experimental methods and designs, 

such as quasi-experimental trials. 
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Appendix B 

Policy Documents Identified in Scoping Review 
 

Province Date Name of document Type of document 

ONTARIO 2001 

Grades 1-8: English as a Second Language and 

English Literacy Development: A resource Guide Resource 

 2013 

Supporting Minds: An Educator's Guide to 

Promoting Students' Mental Health and Wellbeing, 

Draft Version Resource 

 2013 

The Ontario Curriculum, Social Studies, Grades 1-

8 and History and Geography Grades 7 and 8 Curriculum Document 

 2013 

The Ontario Curriculum, Grades 9 and 10, 

Canadian and World Studies, Geography, History, 

Civics (Politics) Curriculum Document 

 2007 

The Ontario Curriculum, Grades 9 -12, English as 

a Second Language and English Literacy 

Development Curriculum Document 

 2013 

The Ontario Curriculum, Grades 9 -12, Social 

Sciences and Humanities Curriculum Document 

 2010 

The Ontario Curriculum, Grades 11 and 12, The 

Arts Curriculum Document 

 2015 

The Ontario Curriculum, Grades 11 and 12, 

Canadian and World Studies Curriculum Document 

 2016 

Capacity Building K-12: Supporting Students with 

Refugee Backgrounds, Special Edition # 45 Resource 

 2016 Syrian Newcomer Settlement in Ontario Policy 

 2015 Syrian Refugee Settlement in Ontario Policy 

 2015 Syrian Refugee Settlement in Ontario Policy 

 2015 Syrian Refugee Settlement in Ontario Policy 

 2004 

Clarification of Section 49.1 of the Education Act: 

Education of Persons Unlawfully in Canada Policy 

 2013 

Supporting Minds: An Educators Guide to 

Promoting Students' Mental Health and Well-

being, Draft version Resource 

 2001 

Grades 1-8: English as a Second Language and 

English Literacy Development: A resource Guide Resource 

 2014 

Capacity Building K-12: English Literacy 

Development: Supporting English Language 

Learners with Limited Prior Schooling, Secretariat 

Special Edition # 36 Resource 

ALBERTA  Access and Funding for International Students in  
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 2009 Alberta: Frequently Asked Questions Resource 

 2015 Building Hope: Refugee Learner Narratives 

Resource 

*DUPLCIATE WITH 

MANITOBA 

    

NOVA SCOTIA 2004 

African Canadian Immigrant Action Research 

Project Report 

 1999 

*NOTE: REQUIRES TRANSLATION FROM 

FRENCH Curriculum document 

 2006 

*NOTE: REQUIRES TRANSLATION FROM 

FRENCH Curriculum document 

    

PEI N/A   

    

NEW 

BRUNSWICK 1998 Canadian History 122 Curriculum document  

 2006 Social Studies 9 Canadian Identity Curriculum document  

 2012 Modern History Curriculum 111, 112, 113 Curriculum document  

 1993 World Issues 120 Curriculum document  

 2006 

CONNECTING CARE AND CHALLENGE: 

TAPPING OUR HUMAN POTENTIAL: inclusive 

education a review... Resource 

 

2008-

2009 

2008-2009 Annual report on the department of 

education Report 

  

Summary of proceedings: Forum on Inclusive 

Education Report 

 2015 Canadian Literature 120  Curriculum document  

 2005 Social studies 7 empowerment edition Curriculum document  

 2011 Social studies grade 3 provincial identity Curriculum document  

 2010 The Linguistic and Cultural Development Policy Policy 

 2006 

Social Studies 9 Canadian Identity **duplicate 

from above Curriculum document  

 2008 

Reading and writing achievement standards end of 

gr 4 Curriculum document  

 2002 science grade 10 Curriculum document  

 1998 

Atlantic Canada in the global community grade 8 

social studies Curriculum document  

 2012 

Strengthening Inclusion, Strengthening Schools: 

Report of the Review of Inclusive Education Policy  
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Programs and Practices in New Brunswick 

Schools 

    

MANITOBA 2012 

Life After War: Education as a Healing Process for 

Refugee and War-Affected Children Resource 

 2012 

Supporting Refugee Children and Youth, 

Programming models, and Resources Resource 

 2012 

Part 6: Learning More about Refugee and War-

Affected Learners and Families - A Bibliography 

of Selected Web-Based and Text Resources Resource 

 2012 

Life After War: Professional Learning, Agencies, 

and Community Supports Resource 

 N.D. 

Diversity Education: Education and the Prevention 

of Genocide Curriculum document 

 2015 Building Hope: Refugee Learner Narratives Resource 

    

QUEBEC N/A   

    

SASKATCHEWAN 2002 

Law 30: The Law and You, A Curriculum Guide 

for the Secondary Level Curriculum document 

 n.d. Nurturing Resilience: Supporting Refugees  Resource 

 2009 

HIGH SCHOOL COMPLETION FOR ENGLISH 

AS AN ADDITIONAL LANGUAGE (EAL) 

STUDENTS - PUBLICATIONS CENTRE Resource 

 2016 

PreK-12 funding distribution manual: 2016-2017 

funding manual Report 

 2016 

PreK-12 Funding Distribution Model Component 

Summary Report ($000s) 2016-2017 School 

Division Fiscal Year Report 

 1995 Education act Policy 

 2010 Social studies 5 Curriculum document 

    

NEWFOUND AND 

LABRADOR n.d. Who is the ESL student?  Resource 

**Only first 100 

results displayed in 

each search 2010 

Meeting the Needs of Students from Diverse 

Cultures: A handbook for administrators Resource 

 2012 

ESL Students and students from diverse cultures: 

guidelines for comprehensive assessment Resource 

 2011 

Literacy Enrichment and Academic Readiness for 

Newcomers (LEARN) Curriculum document 
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 n.d. Whole school inclusion of immigrant students Resource 

 n.d.  Teaching students from diverse cultures Resource 

 2011 Guidelines for delivery of ESL Services K-6 Resource 

    

BRITISH 

COLUMBIA July 17 

MINISTER’S TRANSITION BINDER September 

2012 Policy 

 2011 REVISED 2011/12 – 2013/14 SERVICE PLAN Report 

 2013 Transition binder 2013 Policy 

  

Students from refugee backgrounds: a guide for 

teachers and schools revised 2015 Resource 

  

Making Space: Teaching for Diversity and Social 

Justice throughout the K-12 curriculum  Resource 

 2015 

SOCIAL STUDIES K TO 7 

Integrated Resource Package 2015 Curriculum document 

  

English as a second language learners: a guide for 

ESL specialists Resource 

  

English language learning: policy and guidelines 

(updated 2013) Resource 

 2006 

social studies grade 5: integrated resource package 

2006 Curriculum document 

 2015 

social studies 10: an integrated resource package 

2015 Curriculum document 

 2008 social justice 12 integrated resource package 2008 Curriculum document 

 2017 Englsih language learning standards 2017 Curriculum document 

  civic studies 11 integrated resource package Curriculum document 

 2015 social studies 11 integrated resource package 2015 Curriculum document 

    

NORTHWEST 

TERRITORIES 

(Department of 

Education, culture, 

and employment) N/A   

    

YUKON 2015 

Evaluation of the Multicultural Centre of the 

Yukon Final Report | March 2015 Report 

 2016 settlement services  Resource 

    

NUNAVUT N/A   
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Appendix C 

Most Relevant International Texts Cited in Major Canadian Policy Resources 

 

Cited in 

(province) 

Title of 

document/resource 

cited 

Type Country Author and Year 

British 

Columbia 

Count me in!: A 

resource to support 

ESL students with 

refugee experience in 

schools 

  

Resource AU Government of South 

Australia. 

Department of 

Education and 

Children’s Services 

(2007) 

British 

Columbia & 

Manitoba 

School’s in for 

refugees: Whole-

school guide to 

refugee readiness. 

Resource AU Victorian Foundation 

for Survivors of 

Torture (2004) 

Manitoba Go Back to Where 

You Came from, 

Interactive school 

resources 

Resource 

(documentary) 

AU Special Broadcasting 

Service (2015) 

Manitoba The education needs 

of young refugees in 

Victoria 

Resource AU Victorian Foundation 

for Survivors of 

Torture (2007) 

Manitoba Strengthening 

outcomes: Refugee 

students in 

government schools 

Policy AU Victoria Department 

of Education and 

Early Childhood 

Development (2008) 
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Manitoba A school counselling 

guide to working with 

students from refugee 

and displaced 

backgrounds. 

Resource AU Queensland Program 

of Assistance to 

Survivors of Torture 

and Trauma 

(QPASTT) (2007) 

Manitoba Opening the door: 

Provision for refugee 

youth with 

minimal/no schooling 

in the adult migrant 

English program 

Project Report AU Moore, H., Nicholas, 

H., & Deblaquiere, J. 

(2008) 

Manitoba Calmer classrooms: A 

guide to working with 

traumatized children 

Resource AU Department of 

communities, child 

safety and disability 

services & 

Department of 

Education, Training 

and Employment, 

State of Victoria and 

State of Queensland 

(2013) 

Manitoba Refugee children in 

the UK. 

Book UK Rutter, J. (2006) 
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Appendix D 

Policy Documents by Category 

 

Total Policy Documents by Category 

Totals  

Curriculum Documents 30 

Resources 26 (+1duplicate) 

Policies 10 

Reports 7 

Funding Models/Reports 0 

Other 0 

 

Category Policy Documents by Province 

 

Curriculum Total results 

NL 1 

PEI 0 

NS 2 

NB 11 

QU 0 

ON 6 

MB 1 

SK 2 

AB 0 

BC 7 

YK 0 

NWT 0 

NV 0 

 0 

Policy Total results 

NL 0 
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PEI 0 

NS 0 

NB 2 

QU 0 

ON 5 

MB 0 

SK 1 

AB 0 

BC 2 

YK 0 

NWT 0 

NV 0 

  

Resources Total results 

NL 6 

PEI 0 

NS 0 

NB 1 

QU 0 

ON 6 

MB 5 

SK 2 

AB 2 

BC 4 

YK 1 

NWT 0 

NV 0 

  

Reports Total results 

NL 0 

PEI 0 
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NS 1 

NB 2 

QU 0 

ON 0 

MB 0 

SK 2 

AB 0 

BC 1 

YK 1 

NWT 0 

NV 0 

 

 

 

 

 

 


